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Passage 1
College justisn't
special any more

Passage 1 is an opinion piece which
discusses college life in the 1960s
and now. Passage 2 is another piece

Use slightly more time on Passage 2,
since T may need time to explain some
language and cultural information for
Ss' comprehension of the passage.

Passage 2 of writing sh?wlng a personal opinion el s i o S Wik e s
through reminiscence. A number of - .
The post- L : opinions and which are facts; how
_ historical events are referred to in the L .
everything — the opinions are expressed in the
generation passages.

Reading skills

(a) Predicting

(b) Distinguishing between main ideas
and supporting ideas

(c) Understanding implied meanings
and paradox

Both passages can be used for skill (a).
Use Passage 1 and the activity
designed to identify main ideas and
supporting ideas.

Use Passage 2 to find and interpret
sentences which include a paradox.

Speaking skills

¢ Discussing differences of student
life from Ss’ expectations

e Comparing and predicting student
life in the past and future

Express opinions of student life in the
past and future.

Organize a debate for teams to give
opposite opinions with evidence.

Writing skills

e Using highlighted expressions in
Language in use to improve writing
at sentence level

e Guided writing: Writing a historical

Guide Ss to use the highlighted
expression practice in class.
Use the given outlines to write a

and tasks overview historical overview.
. . . Use real campus and university
e Unit task: Preparing a campus guide . . . .
for overseas students information to write the campus guide.
L ¢ Discussing rather philosophical A‘:l; Ssatoaeézrjss their opinions by
COgnltlve questions, eg about means and ends using ap *

skills

e Thinking through paradoxes as a
way to question issues

Urge Ss to ask some philosophical
questions about university and
student life.

Reading across
cultures
Student power

e A historical account of student life
at the oldest European university

¢ This passage presents some facts
and shows some reasons for the
importance and roles of students in
the 13th century

Use this passage as an example of
writing a historical overview.

Ask Ss to practise phrases and
expressions for indicating time in the
past and practise using passive voice.
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Teaching suggestions and answer keys

Active reading (1)
1

e Although the expected correct prediction is Sentence 3, it may not be correct for

a Chinese context. The passage is about Western universities. Thus T may ask Ss to
debate and compare situations between the West and China. They may also debate
whether the university should be a means to an end (eg going to university to get a job
afterwards) or an end in itself (eg going to university to learn, just for its own sake) —

there has been a long-standing debate about this in Britain, with strong arguments on
both sides.

e T may also ask Ss to make a list of similarities and differences between universities in

the West and China as a way of discussion.
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3 Inthe past going to college or university was a more interesting experience.

College just isn’t special any more
Culture points

Radicalism is a way of thinking or behaving that is based on the belief that important
political and social changes are necessary. Wanting a “radical change” means that you want
something very different from the usual way.

The Vietnam War broke outin 1959 and ended in 1975, involving the US in a long and
increasingly unpopular war. There were widespread anti-war protests in 1969, in universities
and other places, and American troops left Vietnam in 1973.

President de Gaulle (1890-1970) was a French army general who became the dominant
political leader of France after the Second World War and President of France (1959-1969).

Prime Minister Blair (1953— ) was a lawyer from Scotland and the north of England who
became leader of the Labour Party in 1994 and Prime Minister of Britain (1997-2007).

The British Council is a non-government organization founded in 1934, a major international
cultural relations organization which runs a wide variety of projects and activities to exchange
knowledge and ideas in education, English language teaching and learning, the arts, sports,

science and technology.

The French Revolution began in 1789 and ended in 1799. It changed the feudal structure

of France after the Storming of the Bastille on 14 July 1789, celebrated as a national holiday
in France today. The monarchy was abolished and in the Reign of Terror (1793-1794) the
King, Queen, and many noblemen and opponents were executed. Chaos continued until
1799 when Napoleon Bonaparte became leader and then Emperor in 1804. At first, in 1789,
before the Reign of Terror, many Romantics celebrated the freedom of the French Revolution.
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Language points
1 If you can remember anything about the 1960s, you weren't really there ... (Para 1)

Meaning: This saying makes a joking comment on the years of the 1960s: It was a time in
the West when many young people took drugs. Though they were there, they didn't really
remember much of what happened because of the drugs, which put them “in a haze of
marijuana smoke".

2 Inthe 1960s, California’s colleges and universities had transformed the state into the
world’s seventh largest economy. (Para 2)

Meaning: In the 1960s, California’s colleges and universities made great contributions

to California’s economy. Education has been recognized as a significant factor in the
development of the State of California’s economy.
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3 ... he asked if Californians would allow "“a great university to be brought to its knees by a
noisy, dissident minority”. (Para 2)
Meaning: A noisy, dissident minority refers to those who took part in or supported the
student demonstrations and strikes. By asking the question, Ronald Reagan meant that
he didn't want to see the University of California weakened or crippled by the student
demonstrations and strikes.

bring sb / sth to their knees:

1 to have such a bad effect on an organization, activity etc that it cannot continue fif ( 2841
TGN ) MELGREE
The strike nearly brought the government to its knees. 2 T {8 BURF il A SR 010 %%

2 to almost defeat someone, or make them extremely weak FEAJER; #HIEEA
The bombing was supposed to bring the country to its knees. &80 B 893 2 E 1L X
ERER.

4 ... mass socialist or communist movements gave rise to increasingly violent clashes ... (Para 3)

give rise to sth: to make something happen or begin, especially something unpleasant or
unexpected 3[i2 ( HFE ) BF ( LIS ATRIHABRINE )
Delays could give rise to further problems. #3t L & #3K 8 2 # o) #1,

5 ... which ultimately brought about the resignation of President de Gaulle. (Para 3)

bring about: to make something happen, especially to cause changes in a situation {4 4;
S, sle, B (LETk)

A lot of environmental damage has been brought about by pollution. 75 3:i& i 7 1R A BIIR
B,

6 These days political, social and creative awakening seems to happen not because of
college, but in spite of it. (Para 5)

Meaning: Nowadays colleges are playing a negative rather than positive role in political
and social development and in creative fields.

7 Some people drop out, but the most apathetic stay the course because it's too much
effort to leave. (Para 5)

Meaning: Some students drop out of college, but those who do not care stay because
they think leaving college is something troublesome to do.
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11

12

drop out: to leave something such as an activity, school, or competition before you have
finished what you intended to do iR HiE5); B=, IBH R

He dropped out of college after the first year. fRSE RZE—FEFHABFE T 5

stay the course: to continue doing or working on something despite difficulties 525
He decided to drop out of the hard training, but his coach encouraged him to stay the course.

T EIRHAREMIIZ, BREBHMMERERK,

College has become a means to an end ... (Para 6)

means to an end: a way of getting or achieving something you want iA % B 8/ 77 7%
Information management is simply a means to an end. 18 R EIEMNNZIAE] B IR AT Eo

Gone are the days when a son or daughter rang home once or twice a term. (Para 7)

Note: This is an inverted sentence. The normal word order is: The days when a son ... are
gone. As the subject of the sentence is too long, inversion is used to keep the sentence in
balance.

Today students are umbilically linked to their parents by their cell phones. (Para 7)
Meaning: Today students are closely and tightly linked to their parents by mobile phones.

And as for finding like-minded friends to share a passion for obscure literature or music ...
(Para 7)

Meaning: Like-minded friends are friends who share similar interests or opinions. Obscure
literature or music refers to works which are not well-known, and perhaps difficult to
understand. What the writer is saying is that in the 1960s students went to college to

find friends with similar interests, tastes or opinions to discuss such works, but now in the
communications revolution such discussions can be done electronically.

“Bliss was it in that dawn to be alive,
But to be young was very heaven!” (Para 8)

Note: William Wordsworth, a great English Romantic poet, wrote these words about the
early days (dawn) of the French Revolution. He had lived in France and was impressed by
the Revolution. But the massacres (mass killings) that happened later led many people
who had supported the Revolution to change their minds. What the two lines try to
convey is: It was complete happiness (bliss) to be alive in the Revolution, but to be young
was even better. It was like being in paradise (very heaven).

Reading and understanding

2 2,3,4,6,7,10,12

Dealing with unfamiliar words

UNIT 1

This section with four activities gets Ss to practise some unfamiliar words and the usage
of the words. T may divide Ss into four groups. Each focuses on one activity and then
reports back to the class so that the class can move forwards faster. If time allows, T may

ask Ss to make some sentences of their own with the target words.




3 (1) campus (2) protests (3) establishment (4) prospects
(5) employment (6) launch (7) opportunity
4 1 clashes
2 alliance (The two parties formed an alliance to respond to the problem.)
3 liberal (I've always considered myself as a liberal.)
4 governor
5 economy
6 characterized (The 1960s were characterized by a new type of popular music.)
7 liberating (For many people, listening to their music was a liberating experience.)
5 1 gaveriseto 2 keep ... off 3 was brought about
4 dropping out / to drop out 5setup 6 was brought to its knees

Reading and interpreting

[l T eaching tips |

Ss may also consider other choices for their answers. T may encourage them to debate and

give their evidence to support their arguments. The following is mainly a suggested answer
and reasons for it.

1(d)

(Tips © The writer makes it clear at the very beginning and end that it was an exciting and
stimulating time for students; later he emphasizes the freedom. Supporting quotes: ... the
most exciting and stimulating experience of your life; ... a moment of unimaginable freedom,
the most liberating in your life; ... the heady atmosphere of freedom ...)

2 (b)

(Tips © The writer gives the idea that today’s students are more serious and less passionate.
Supporting quotes: But where's the passion today? What's the matter with college?

... students today are much more serious. So why aren't they true for the students of today?)

Developing critical thinking

T eaching tips

e T may divide the class into two groups (G1 & G2). Ss in G1 discuss Questions 1-2 and Ss

in G2 discuss Question 3 (If they have extra time they can go through other questions).

* T may choose two students randomly from each group to be the judges for the later
pair presentations. There will be five people who form a panel of judges, ie four
students and one teacher.

College culture
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e T may ask Ss to present their discussion to the class. Each member from the panel of
judges will give their individual marks out of 10 (1 = the lowest score; 10 = the highest
score) and then average the marks for the presentation (ie the total marks divided by 5
is the final mark for each pair). Congratulate the winning pair!

1 | believe the purpose of a university education is to train people to think creatively in the
best possible environment. Universities have a duty to transmit theories, knowledge and
skills to their students. In this sense, a university education is an end in itself. At the same
time, universities also have a responsibility to give students the necessary abilities to
survive in the real world and to contribute to society. In this sense a university education is
a means to an end. In short, it should be both: You enjoy the journey (the means) but you
want to arrive at the destination (the end) too.
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2 |suppose young people have no fear. They have a philosophy and boundless energy, and
they believe they can change the world, just like that. On the other hand, | suppose young
people are more easily manipulated by others, since their life experience is limited.

3 Ithink in some ways they are, because many of them are the only child of the family. They
have great pressure from their parents and grandparents to do well. They feel all the
hopes of the family are on their shoulders. However, at the same time, some of them may
have been spoiled by the family, because their family always tries to give them the best.

Talking point

Positive Partially positive Negative

I've got mixed feelings

The teachers are friendlier | about the living conditions.
The atmosphere on campus
than I thought they would | The room’s too small and . . .
is very intense; I like to get

be. They always answer the walls are very thin, away at weekends if I can,
emails. but the food’s better than I

expected.
One of the best things about The facilities aren’t very
student life is the friends good. The computers are old,
you make —I've made some and the library closes too
very good friends here. early in the evening.

Before I came here I didn’t
realize how hard it would
be to organize my free time.
You have to plan everything.

Why do you think the reality of student life is so different from what they expected?

Students probably have a lot of expectations about student life that they've gathered from
TV programmes and films. These make student life look really fun and event-filled, while the
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reality is very different. Also, some students are expecting university to be a lot like school,
and don't realize that they will have to be independent and plan their own time.

e T eaching tips

T may divide the class into a few groups. Within each group, Ss work in pairs to focus
on one or two aspects of student life for discussion. These could include: intellectual
development, living conditions, the learning facilities such as libraries, labs and
computer centres, recreational and sports facilities, the roles of the student union and
student societies, travelling, finance and work opportunities etc.

Example:

A: One problem for some of us is the travelling: My home is many hours’ journey ...
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B: Yes, but we did expect that, didn't we? And I'd rather be in a good university, even if |
have to travel. And you've got a phone — you can phone home ...

A: Yes, butl can't get home cooking by phone. Sometimes | want to actually be there!

B: Well, the facilities for eating here aren’t bad at all and there are plenty of choices. Shall we
turn to the topic of teaching and the facilities for learning?

Active reading (2)
1

e Some Ss may not know what postmodern means. For the purpose of this activity, now,

Ss could think of postmodern as meaning current or fashionable (later, they can think
more carefully about what the term means when they read the passage — see the
Culture points below).

e Any answers may be valid, as long as Ss have reasons for whatever they suggest. In
fact, in the passage, cool and sleepy occur twice; rebel or rebelling five times (but not
rebellious) and a related word, revolution, seven times; uninspired and dynamic do not
occur (but inspirational does once), so this gives an idea of how the writer describes
today's students.

The post-everything generation
Background information

This is adapted from a 2007 essay by Nicholas Handler, then a junior at Yale University, who
wrote it for The New York Times college essay competition, “What's the Matter with College?”
Handler's essay won the first prize.

Culture points

Gender theory refers to theories of literature and values involving society and culture (not just
biological sexes) from a feminist perspective. Feminists since the 1960s have been concerned
with the social experience of women, with women in relation to access to knowledge and
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power in society, and with recognizing the multiple voices of women and minorities.

Post-colonialism refers to diverse writings, from the 1980s onwards, which examine the
cultural and literary dimensions of colonial or imperial discourse. Post-colonialist writers are
critical of the Western values and thinking which they believe have been imposed elsewhere
in the world and which marginalize non-Western traditions and forms of cultural expression.

Postmodernism refers to a complex series of ideas, attitudes, styles of art, and forms of social
and literary theory that have developed since 1945. As the name suggests, it is viewed as
the successor to modernism, an early 20th-century movement that broke with 19th-century
realism and developed a more self-reflective element, with, often, a pessimistic or tragic
view of a fragmented, decayed, alienating world, in which communication is difficult and
identity is problematic. Nonetheless, modernists still held positive views on the possibility
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of objectivity and the value of science and reason. Postmodernists of the late 20th century,

in contrast, doubt the possibility of objectivity and are skeptical of rationality. They are
suspicious of claims that some things are universal, and they have a distrust of grand theories
("meta-narratives”) that are intended to explain the world with only a few principles. Instead,
knowledge, truth and reality are held to be socially constituted, and historically and locally
situated, and can be represented and defined in many ways. Postmodernists probably doubt
the validity of single definitions, including the definition of postmodernism itself.

Live Strong bracelets are yellow wristbands sold to raise funds to help people fight cancer.
They are promoted by the Livestrong Foundation, a cancer support charity in the US.

Live Aid refers to a series of rock concerts held in 1985, which raised over $100 million for
famine relief. Live Aid was a precedent for many other concerts.

Live Earth refers to a series of concerts in 2007 aimed at raising awareness of global
warming.

Ernesto Che Guevara (1928-1967) was a Marxist revolutionary leader, an Argentinian doctor
who was a guerrilla in the Cuban revolution, then a minister in the Cuban government (1961-
1965). He died in Bolivia in a failed attempt to instigate a guerrilla war there.

Language points
1 The post-everything generation (Title)

Note: Post- is a prefix meaning “after or later than”. Expressions formed with the prefix
in the passage include: post-colonialism, postmodernism, postmodern, post-Cold War,
post-industrial, post-baby boom, post-9/11. In the title post-everything means after all
these “posts”: post-post.

2 But when | started to study postmodernism, something clicked ... (Para 1)
click: if something clicks, you suddenly understand or realize it R4ABAE; #1E

3 We're a generation that comes from what has been called the short century (1914-1989) ...
(Para 3)

Note: This is a reference to the British historian Eric Hobsbawm'’s book The Age of
Extremes (1994) which describes the years 1914-1989 as “the short century”. The short
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20th century in this analysis includes the First World War, the Russian Revolution, the Great
Depression and the collapse of the international economy, the Second World War, and
the Cold War.

Do we take to the streets ... (Para 4)

take to: to go to a place #; %

But what do we stand for? (Para 5)

stand for:

1 to support a particular set of ideas, values, or principles 3k ; 3, i
We have no idea what they stand for. A1 AE#MATR2 4 E 5K,

2 if aletter or symbol stands for something, it represents a word or an idea, especially as a
shortform &%, RAE
What does the letter in the upper right corner stand for? & _E BN F R F 42
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... we're the generation of the Che Guevara T-shirt. (Para 5)

Note: The Che Guevara T-shirt came from a photo taken in 1960 by Alberto Korda in
Cuba, who called the photo one of “a heroic fighter”. The T-shirt image was redesigned
for a poster in the late 1960s and then made into a T-shirt design. The Che Guevara T-shirt
was popular among young people in the 1960s. The image was interpreted in various
ways: from anti-capitalist to anti-war, from armed struggle to anti-globalization.

"Campus takeover” sounds less like students invading campus buildings and taking staff
hostage, more like one of those school shootings which happen too often these days.
(Para 9)

Meaning: In the past, “campus takeover” refers to students occupying campus buildings
or holding staff hostage. But now “campus takeover” more likely reminds people of the
many school shootings which occur on a more or less regular basis in the US, such as the
shootings at Virginia Tech in 2007.

It's work in progress, but it's there. (Para 10)

work in progress: something that is developing but not finished or completed yet. Here it
means technological revolution is indeed in progress.

Perhaps when our parents stop pointing out everything they were and everything we’re
not, maybe they'll see that the post-everything generation is speaking a language which
makes sense. (Para 10)

Meaning: The writer thinks the generation of his parents who were students in the

1960s or 1970s keeps pointing out the strong points they had and the shortcomings

his generation has. If they stop doing this, they'll find that there is something in what his
generation says.

make sense: if something makes sense, there seems to be a good reason or explanation for
it BESE, e

What he said did make some sense, though it was not presented in the right way. SBAFRIAH
FRAKREE, BMsNEHEE—ENEE,

College culture 9




Text analysis
Features of an opinion piece

1 Title The post-everything generation

2 Character information ————  Frank Thomas is a sophomore at Princeton.

3 Background The term was first used in 1949.

4 Opinions We're the generation of the Che Guevara T-shirt.
5 Summary We're writing the revolution, and we're using our

own words to do so.

Writing style
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Style
Genre type Formality Colloquial, Average sentence length
Argumentative Informal fragmentary, 18 words (medium)
illustrative

An opinion piece is an argumentative text that seeks to lay out an opinion or argument.

The writer, who is usually named, gives the background to the topic being addressed and
then seeks to explain his opinion on the topic in a compelling manner. Opinion pieces can
be found in newspapers and magazines, on news and lifestyle websites, and in blogs. An
opinion piece is generally more subjective and less persuasive than an editorial, for example.
The intended audience is general, but readers will most likely be young people and students
due to the topic being covered. This suggestion is reinforced by the frequent use of we by
the writer when discussing characteristics of his generation: “We have no way to describe our
political commitment.”

The style is colloquial and conversational, meaning that the level of formality is lower than
would usually be expected in a published text. The writer uses slang (cool), short forms (9/11)
and rhetorical questions, marking him out as a young person writing for young people. With
phrases such as “a T-shirt with some ironic comment on it” and "it’s just kind of negative”,

the writer seems to be deliberately vague, either refusing to specify details or discounting
the details as irrelevant. The use of dashes and ellipses to end sentences or append further
comments adds to the sense of casual conversation.

The style is also fragmentary and even incoherent. The thrust of the argument seems to
move hesitantly, without a clear rationale. The writer writes of postmodernism, the short
century, his generation’s characteristics, then of modern student life and technology, without
seeming to tie them together. Rather than reasons and evidence, the writer uses examples
and illustrations to support his points, from Live Strong, Live Aid and Live Earth to Facebook
and Twitter, trusting that these will serve as sufficient points of reference for his peers and
readers. Notably, these phrases, along with iPod, are trademarks and connected to the media
industry.
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There is a significant amount of repetition used in the passage, such as the nine instances
of we in Paragraph 5, and the four “no”-sentences in the same paragraph. Paragraph 5 is
telling, as the writer often defines things negatively, by saying what they are not. Therefore,
postmodernism is “negative and against everything that came before it", today’s students
“rebel by not rebelling”, and instead of demonstrating, they “do the opposite”. In its
fragmentary, vague style, its difficulty in applying definitions, and its reliance on popular
culture, the passage is itself postmodern.

Reading and understanding
2 1(0) 2() 3(d 4(b) 5 6
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Dealing with unfamiliar words

3 1rebel 2 assert 3era 4 Industrial
5 philosophy 6 gender 7 destruction

4 1 majoredin 2 make sense 3 stand for
4 asserted ourselves 5 is associated with

Reading and interpreting

6 1 critical 2 critical 3 critical
4 approving or critical 5 approving or critical 6 approving
7 1(b)

(Tips ®© In the context, students’ parents rebelled a lot and that generation is nostalgic about
this. They expect the younger generation to rebel too. This younger generation rebels by
not rebelling, that is, they rebel against the expectation that they should rebel. This can be
interpreted as rebelling in a different way.)

2 (b)

(Tips © The writer says it is difficult to say what postmodernism is, because it is against
everything that came before it. From Paragraph 2 of the passage we can find that the writer
says “almost by definition it can't be defined” to mean it is hard to give a definition to
postmodernism because different people use it to mean different things.)
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Additional activity

In groups, Ss discuss the following paradoxes: How do they work and what do
they mean? Different groups could work quickly on one example and choose a
representative to explain how they understand the paradox to the class.

e This sentence is false and Santa Claus does not exist.

e All rules have exceptions, including this one.

e In this world, everything changes, except change itself.

e Expect the unexpected.

¢ Nostalgia isn't what it used to be.

e The more you know, the less you think you know.
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e How do you seek the truth? It is like riding an ox in search of an ox.
e The supreme triumph of reason is to cast doubt on its own validity.

e Trying to define humour is one of the definitions of humour.

Developing critical thinking

8 1 e Both passages are about student life and experience. Both mention events of the
1960s or later and say something about revolution or protest. They both include
nostalgia for the past (from the writer or from students’ parents) and both find
something exciting about being a student (freedom and stimulation, or the ideas of
postmodernism).

e Both passages are critical of today’s students. In Passage 1, the writer says students
do not rebel or feel passion; they see study only as a means to an end. In Passage 2,
the writer points out that students are cool and sleepy, not radical or rebellious. The
second passage mitigates the criticism by the softening comment at the end that
today’s students are writing the revolution in technology, whereas the first passage
ends by lamenting that today’s students don't feel the excitement of change. On
balance, the first passage is more critical.

2 Thisis hard to say because there are so many students in China — more than in the US —
and we shouldn’t expect them to be all the same. Some of them are “sleepy and cool”,
others are excited about what they study (like the American students in Passage 2);
some see study as a means to an end (like the Americans in Passage 1). In general, many
Chinese students are quieter, less radical, and more hardworking than American students
and they want to get good jobs and help their families and their country — but these
aren't criticisms, are they?

3 Not at all. We can find inspiration wherever we look! My teachers are really inspiring, so

are Olympic gold medalists, Nobel Prize winners and some figures in history or fiction.
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Talking point

1

* This may be a challenge for some Ss because it depends on cultural knowledge. Ss

could discuss the pictures in groups; each tries to say one thing about one of the icons.

e T could give clues to the whole class from the information below. Ss in their groups say
which icons match the clues:
* Two of them were songwriters and musicians; they both played the guitar. (Bob
Dylan and John Lennon)

® One of them said, "l have a dream ..." and “| have been to the mountain top ... and
| have seen the promised land.” (Martin Luther King)
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* One of them sang, “The answer is blowing in the wind.” (Bob Dylan)
® Only one was British (John Lennon); the others were American.

*  Only one was black (Martin Luther King); the others were white.

e Two were assassinated. (Martin Luther King and John Lennon)

* One was thought of as a Hollywood sex symbol. (Marilyn Monroe)

* Three were activists in different ways. (Bob Dylan with protest songs, John Lennon
with songs about peace, Martin Luther King with speeches and marches for civil
rights)

* One was married to a Japanese artist. (John Lennon, married to Yoko Ono)

e One was married to an American playwright. (Marilyn Monroe, married to Arthur
Miller)

The four drawings show some famous people who are thought to represent particular ideas
of the 1960s. From left to right:

Bob Dylan (1941- ) is an American songwriter who had great influence on pop, rock and folk
music through his personal songs. He played acoustic guitar, later electric guitar. Many of his
songs have become classics and are very widely known, including Blowin” in the Wind, Mr
Tambourine Man, Like a Rolling Stone, Don’t Think Twice, It's All Right, Farewell Angelina, and
Masters of War.

Marilyn Monroe (1926-1962) was an American film star who made 30 films; her glamour,
beauty and sensuality seemed to personify Hollywood. Her films include Some Like It Hot,
Gentlemen Prefer Blondes, The Misfits, and There’s No Business like Show Business.

John Lennon (1940-1980) was a British songwriter and musician who played the guitar and
sang. He was a member of The Beatles and famous later for ideas about world peace. Many
of his songs are classics, including Imagine, Norwegian Wood, Strawberry Fields Forever,
Give Peace a Chance, and All You Need Is Love.

Martin Luther King (1929-1968) was an American preacher and civil rights leader, famous
for his speeches for the rights of black Americans. He was awarded the 1964 Nobel Prize for
Peace.
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2 Well, some of today’s students — even some of us — will become famous, no doubt, in
different fields, and perhaps the rest of us will be able to say to our grandchildren, “Yes, |
studied with them, you know.” Generally, I'm not sure if this generation of students as a group
are doing anything distinctive enough to be remembered in 50 years’ time, but | hope they
will be remembered for the achievements they made.

Language in use

Since the activities below are not difficult for students of this level, T may arrange a

few Ss to lead the class for Activities 1-3. They may think of some ways to lead their
classmates to learn the words and expressions by organizing any class activity they
would like to. They may also add some other relevant words and expressions they know
to the activities.

Word formation: -ment, -ism and post-

1 1 government 2 Postmodernism 3 development 4 individualism
5 agreement 6 investment 7 romanticism 8 post-war
mean

2 1 Starting out at college means meeting lots of interesting people.

Going to bed too late means not being able to concentrate the next day.

2

3 Doing a course in Literary Theory means spending a lot of time on difficult subjects.
4 Being interested in literature means having an open mind about other ways of life.
5

Going to college today means spending a lot of time thinking about what you will do

afterwards.
Collocations
3 1 peaceful protests 2 caused ... frustration
3 critical / decisive / important / key / major factor 4 golden / unique opportunity
5 close / powerful alliance 6 complete / total destruction

7 complete / total destruction

Translation

4 EREHE-—NEBUEEE SEBRHNEBEEZIMLBRN, 1891 FLX, MiET—MES, EEX
R BE—Fhizs), ILHREHRARFRENFRIRT, NEFZHEF. BRERAZREDERHK
MATIER, 202 40 FR, RRIVEKRFIEZ /G, XERVBERKR—EMRFE 4+ BBETK
Ro XM XERY BEIREKBMNAZNAIMALGTL: REEET TaEFE ORIV ERFENZE,
i & EIR R BR LT FHEARZ—NMNRUEREKR, AZFERELENL BT UREEKR

UNIT 1



FEREDEN "RIE=ZR" (IEXERFZARENERRERBERIRRE ) O, EHXIK
FRBRE-EEEDLR,

Volunteering has now become the norm for college students in China. The volunteers

may provide community services for senior citizens, support students in mountain areas

in education, organize fundraising activities to help those in need, or work for major
international projects such as the World Expo and the Olympic Games. Doing volunteer
work is a useful way for students to enhance their professional skills and social experience as
well as promoting their moral development. The majority of college students believe that it
is their duty and obligation to participate in volunteer activities. They hope that they can do
something meaningful and promote the development of social harmony.

Reading across cultures

Student power

1

P T eaching tips |

The University of Bologna is about 900 years old.

Students paid the lecturers for their work.

1
2
3 Five students were the minimum number needed to attend a lecture.
4 The lecturer was declared absent and given a fixed fine.

5

There were a number of other reasons for a lecturer to be punished. These included:

if lecturers failed to meet the standards set out in the university statutes; if they started
lectures a minute late or if they went on beyond the approved time; if they failed to cover
the syllabus according to an agreed timetable; and if they passed over a difficult subject
or failed to emphasize each part of a difficult syllabus.

6 Four students were elected as spies.

7 They were obliged to report irregularities such as bad lecturing technique, failure to cover
the syllabus, or absence without leave.

8 Students lost their power over lecturers by 1350 because the payment system was
changed. Lecturers were appointed and paid by the local town council.

T may use the activity to help Ss discuss their concept of university and compare
between traditional and modern universities.

1 It's hard to name or single out the oldest university in China, but the oldest universities
in the modern sense include St. John's University (22983 KX 3) established in Shanghai in
1879, the University of Nanking (& X%) in 1888, Beiyang University (1£7EK2) in Tianjin
in 1895, Peking University in 1898 and Tsinghua University in 1911.

2 | believe the relationship was not like the one at Bologna, because traditional Chinese
teaching emphasized having respect for teachers for their knowledge, skills and morality.
At the same time, teachers had a duty to care for students academically, socially and
personally, so the relationship was reciprocal.

College culture
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e | guess there are different kinds of student-teacher relationships: Some are more
traditional and formal (we are sometimes in fear of these teachers); others are more
informal (teachers may attend students’ parties and visit students’ dormitories). Both
kinds of teachers care for their students, but in different ways.

e The student-teacher relationship in my university is one that combines the two:
We respect our teachers and our teachers care for us students. It is a harmonious
relationship.

e My parents pay for my education and the government pays our teachers.
* | have to get a loan from the bank to pay for my living expenses. | got a government
grant for my fees, because | come from a poor area.

¢ No, we have a lot more pressures, eg the extra exams for English and information and
communication technology (computers) in addition to our course exams. We also
worry about how to get a job after graduation. The competition is tough.

® Yes, in some ways, it is easier, because we have got much better facilities for learning,
eg the Internet, e-books and e-journals, a better library and an improved system of
opening hours.

Guided writing

Writing a historical overview

1 o

UNIT 1

... atthe beginning of each academic year the lecturer had to deposit a sum of money
with a city banker ...

At the beginning of the academic year the students and the lecturers decided which
material was to be taught that year and when it was to be taught.

By 1350 almost all the lecturers were appointed and paid by the local town council.

If he failed to do so, he was declared absent and given a fixed fine.
... a lecturer who didn't pay his fines was not allowed to collect fees from the students ...

He was fined if he started his lectures a minute late or if he went on beyond the approved
time.

If he failed to end the lecture punctually, the students were obliged by the statutes to
leave the room immediately.

The lecturer was also fined if he failed to cover the syllabus according to an agreed
timetable.

A lecturer who passed over a difficult subject or who failed to emphasize each part of a
difficult syllabus would be penalized.

All students were encouraged to denounce lecturers who were absent without leave ...

They were obliged to report irregularities such as bad lecturing technique, failure to cover
the syllabus, or absence without leave.

If denunciations were received from at least two students, the lecturers were punished.
By 1350 almost all the lecturers were appointed and paid by the local town council.



Additional activity
A condition-consequence game
T can point out to Ss that there are many sentences in the passage with if (stating a
condition) and a consequence (what would happen if the condition applied). Usually
these are separated by a comma. In fact, Ss should have noticed many of these in
Activity 2. In English, the condition may come first, or the consequence may come first.

e Ask Ssin pairs to find examples of conditions signalled by if. For each example, they
should mark them with a pencil and also identify the consequence (what would happen).
® Inthe same pairs, Student A closes the book; Student B chooses one of the if
examples, and reads or explains the condition while A tries to remember (or work out)
what the consequence was. After several turns, they change roles.
eg
B: What would happen if the lecturer didn't return within an agreed time? [condition]
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A: He had to pay a fine. [consequence]

B: What would happen if the lecturer failed to attract an audience of at least five
students at every lecture? [condition]

A: He was fined. [consequence]

B: Actually he was declared absent and given a fixed fine. [elaborates the
consequence]
e Ask Ssto find one example of condition-consequence which is not signalled by if.
(Answer: A lecturer who passed over a difficult subject [condition] or who failed to

emphasize each part of a difficult syllabus [another condition] would be penalized
[consequence].)

<3 T eaching tips |

T may encourage Ss to find out history and stories of their university. Ss can use the
guide to start their sentences, but are encouraged to add their own sentences to
expand the writing whenever there is an opportunity. They may have to delete one or
two words and / or modify the tense given to get their sentences to fit with the meaning
and context.

Example:

My university dates from 1931 as a provincial education college. It became a state teachers'’
college in 1944, with its main focus on training teachers. It trained many teachers from all
over the province, because the country needed teachers to offer education to both children
and adult learners.

The most interesting thing about my university is that the founder of China’s geomechanics,
Prof. Li Siguang ( ZEPU¥ 1889-1971) was the person who persuaded the authorities to change
the university from an education college to a teacher training college, even though he did not
have an official position at the university. At that time, my university only had a few departments
with limited resources. Later, after 1949, the university expanded with its graduates working in
different professions, although its main focus was still to train teachers.

College culture 17




Today my university is one of the key comprehensive universities, offering courses from
undergraduate to doctoral degrees to over 18,000 students, producing qualified teachers
as well as engineers, lawyers, scientists, mathematicians, economists and management
professionals.

Unit task

Preparing a campus guide for overseas students

L3 T eaching tips |

T reads the example below (not too quickly) to the class (or asks a student to do so) and
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asks Ss to draw a map to illustrate the campus as it is described (also asks two or three
competent Ss to draw their map on the board). Ss then check each other’s maps in pairs
or groups and look at the examples on the board.

Example:

Welcome to our university. Like many Chinese universities, our campus is self-contained, with
all the main academic departments, student and staff accommodation, sports and leisure
facilities, and shops and restaurants all located within the campus walls. Of course, it is easy
to go off campus by bike or by bus, and the city centre is only about 10 or 15 minutes away.
The main gate and all the bus stops are on the east side of the campus.

The first thing that you should notice is that running through the middle of the campus is the
canal which links two lakes. Since this forms a kind of north-south axis, with the smaller lake
to the north and the larger lake to the south, most people orient themselves at the campus
according to the canal and lakes. Make sure you understand this idea because all directions
and locations will depend on it! Your student accommodation will either be south of the
South Lake, where most students stay because the majority of dormitories are in the south, or
perhaps you will stay in the north-western corner in the new student residences there.

Most academic departments, especially the Science and Technology departments, are east
of the South Lake, but Arts and Humanities are west of this lake. Among these buildings in
the west is the Chinese Language and Culture Centre. It's a new building in the middle of
the Humanities area, between the Foreign Languages and the Social Studies departments,

in front of the History departments: You will probably take courses in all these departments
because they work closely together. Other international students have programmes in the
Management Centre; that's located just north of the Science departments over on the east of
the South Lake.

The administrative offices are located west of the North Lake; you should note that the
International Office is on the second floor of the central administrative building — this is
where your International Student Liaison Office is based. You will find most sports facilities,
including the new stadium and the Olympic-size swimming pool, east of the North Lake.
The new Theatre and the Music and Dance Centres are both north of the North Lake. The
Museum is south-west of the South Lake.
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Translation of the passages
Active reading (1)

RPACEA TN

X A—FRE. “ERIREIDHE 20 12 60 EROEMERE, FRETEETEHINES A,
3 FFEARRIBE BRI ASE LM, SIFTHIEN, BR, 20 #2560 ERE—HEAAS
BB, ML LAZER—EDREHAL. BERNEH,

2042 60 FAR, MMEERIBAMER T HRELREFLE, AT, MMASNEREHE
RN tINEE TR, BENRMENBS RETES, 1966%F, BHE- DRZTHNMMK,
EIMETAY — AN ASEERD. BRBOOBAIR" . 8ERALEEN, k225
DA EREEACNEENBRERN. BRIBODOHA,

ERNOASRER, APELFNEATIRBRARSNE BNEXOEL b, AMEY
HEENHAFE XEHII R TS SNEZ E 0 HARORD PR, FEHWSHNBELS
B, TREEEE, CRASRBULZRNLESTORBLHT —HAZT, BASHUSFELS

VAN

2042 60 FER RS TEIE S 3 RN EME N, FREHARY, b RSHEHRE R
REBEET BROEK, MARERELRAEBLNPEFNT BT RALE BNk, REESL
TR EATERNE — AR, BHROE—BRIPABY, RERDG— RS K SED
BTSSR HEROSEESE, BE—ERMBRN GBS, PRI RNEL,

TSMBHEMILET? ASEAT? N, . HERAEERNERUT RREHEA
SHBA, MEPHLAAT LEMN, Y%, —ATR, SLHEDRES, fin, E%E, 5%
REFNLFLIT 52010 F1E50% 8930 5 IR MA L RSB B A7 ( EMERREGEHASE, X2
SN THRE R WG EERZ 50 o Tid, ASHBERBLLRENMETT . 05, KA
AAMIETFRBO—FNE, AL, BASRCEFLERA, BEERHEIEY, BAEF
SRTERABRET,

SEH T 20 42 60 ERASAFT RIS ACRMEARNEASE, WSNASEBERES, &
XML RRMT —TAE, HRNAEBAERTE LBFALNFEENEE, TERTME
BRfORE: BRHEE. RUNE. PRAB. AFRLEE. £FFR, UREHEN, AFE
THLIEOOTFR, EERLTH ENEY RGOS, FAZASTEREN, RAK
BE—AYE, IHRENER—T . (REBHEIR,

BESAS T AHBEERNT, AFSUIHRZ HNESORENT, Lba— A RET4E
G FEX, E— I EEREHHERE, HENTFLSET RN SEHONELLNTNZ TS K,
21 R HE RSV SRATEEIS, BABABRET, 3 TENRELBEESSH, T
LEPHER BT BOBIENE T —ATEE T, 0%, APEBTFNE LHEREEHERHK
R, ETSHRAREL ILRSROABER, AW, 0155 HmAONRZRBHIAMEZ
_,J_-TO

‘i, SEEBARPZD,

FREEMHEERE

RN AIRNTREEEAESG, BENT20 ML 60 ERUALERNS, JHEOFAR
RESER, TEAHANTUSHAZESRE, SRRELT R
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Active reading (2)
Ja by —4R
L LM RERIMKRFFRFE A, EHIFEIE L, AP S AT,

BN AT EXPBIER T REX—RAWBIE, 5T REDRFEOETIL, XITE
BAHAERE E PG — HE— LREAZ WEHIL, FE— R E RS EE 0 T,
REXHAR DBBNEN, —ARARTEIIIRRHEH R T R RRNIEE, —ARRY
Pod M RBFUHE T, TRERF WY IEIREXNHE, RRAKE—FTH, I
i, FHEERSUALLTE,

B4, HARBIRENXR? RER, MNEXBERN, BOREXLFRERRNG &
BEALSERRN LH—DNES, TRUAREEFERBEORM L, X—RBETF 19495
WERER, TRESHIETTEARER, HFXURLOKE, FAREEREEUEN L.
EXREY, CLRBHES, DHEORMTRNERRBLEBED TR, B4 5 0FAMAR,
T iR,

RINERSFEHE "B 6. 545, BTUHR, BEEHE. 59 11, RITE—RAX
BFFEGEIE (19141989 ), RFHKR, ZMHLAHT HPNES, SHETAXXY, #
BT RAERT, BRNBTT LMIEA—RABE IEFT S ONLTE,

TRENEFHAR? GHERAFATBHESR . HHL? F£6 L —BX—BbSE "FE
T, BIATER" 137 T, RIVEEBROEE. BNESH, RETEHSTA, BOKHFS
SHARE B, BTSRRI D B FE AR

HERSE, BNERED LSS, MASHAR, BECHSTRNELHEEEART, W
ESRIEE WAREME, WEBNEEN RS R R REESRE—HEX
EREIG, BOEBHBNE, TREMNRRN LR RGEEHERR—RBE, BNEEE
ERINWECEIR, BRIVFETOUME R, REIENTBAN, RIVEIELE, BIEEFH
REH, BNARRBRNZHH—IFEY, BNRTY  HEATHLH—R,

RINFA—BEDD, FREWHIARKRAER, UFLEEHFEH, EHERA, A
IEBFRITEE, BABRERABERGT A,

BR, RINOARENREEHNLE—R? RIOAERREELRINEE A EH LG
BINFRIT FRIRH BRI

RINEEWBNTRHEREE, MEMETRM L, BARIMBET P TRBENEHE
AR, ERINTWAK. BNTEEGTRE: RINTEHEEE, BNEARH0RE,

B AR BT 50 S0 A AT O RO AT ) 0 B KRG 28, XTRX— R AT, St
XAXMR H AR, TR KRR AR, REHE" WERTAREE STHFHEAR
HHEARNAR, BRIRAELEORERGEN, XLFBOBERTS 10K, HFTR
B S ST,

TR, RHEEHIR20 12 60 FROES—HAXTMAL—RETHLNEME. BRERE
it PRER OB, BEIRAE AL, BESERN0 LS TER IR BT HRA—
ERLH, BINRTLBE, F—HN—RENELT—RHEE, RIESSES, RNERD
EHESHSE,
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Reading across cultures

PN

BAFMEERTRZEIAT 12HE, BRMNEREENRT, EI3HLRTE, KRZFHNEENE
ERAFAFE, ZHNAREFTHININBEIBHE TS, BEE, KEERFZHIDHEZBNE
M EF BRI Z 2, BRGERBARSIELRZZERTH, WREMATE, ZRHEEE
YR, HAU—EHNTIHK,

ATRIERFNBZRE, BINEFZH, BIDHBEENFZERSOTARTIE—EH, W
RYEDEFARIKRFZERNENIOE, ZEXTERXRRHRNZXEFRPABRIIR, BHFESTEE
XHFHAIE, EARRZIRNBIDA IR, Xl T el KR,

HFIh = A EFSHNEEMIEET, WRE—MP LR, AFEE, BRIETIK WRt
TREZEN TR, PERRERAALZBEFLE, DRBLIPFERREENHEHTHEFZ RN
MAR, MhEFEIR, SFAFNNEK, FENBBEEREHMATHEZNE, PR
AR —ER BRI WK

S PR HIPCRUNR FIRE, WAL E BB ETE, B, RO— B HEAEZA D E
B EEET/LR, MBS FEESFEEERNTT, WRTIZEIRE, tHESHATIR,

FREFIBENZESENBFRABIRI AR EA T NERNOEIT, i, EE-NEFAHL
MMEERRE G, AUBFERWBEFERERET, NBEXSREEDHZ RIS . KT
MBFEANAENBEFZABT S TBRAPIRZ ENER TN, WRER DU LENZEELR, Bz
SREE

MISHEREAE 14 ML P, FENNNEBERIFERT -5/ F, SENREL—H, EN
KEMERSFHERX, T T1350F, JLFRAERIMRELSHNHTBTEATNLH. BERIHH
B M, AR LR ET N RZNIES,
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Further teacher development

22

The VAK learning styles model

UNIT 1

The VAK model refers to visual, auditory, and kinesthetic learning styles, theorized to exist

in varying degrees in all individual learners. However, some people may have a preference
for one or two of these styles in their learning. It has been emphasized that everyone has a
mixture of different learning styles, different preferences in the ways of learning in different
contexts, and different competences in learning skills. This model is only a tool for individuals
to identify their overall preferences in learning, and may not apply accurately to different
specific learning contexts.

The research on learning styles has a long history, involving many psychologists and teaching
specialists (Cassidy 2004). Thus many models have been established to explain learning
styles. One of them is the VAK model (Dunn et al. 1975-1997).

e The visual learning style refers to the use of pictures, charts, diagrams, displays, handouts
and objects for observation as an aid in learning. In their learning, people using this style
may tend to say things like: “l see what you mean” and “l get the picture”.

e The auditory learning style means these learners use their listening skills, such as in
lectures or in oral discussion, for their learning needs. They may say: “l get the message”
or “That sounds correct to me”.

e The kinesthetic learning style involves learning by practising and actual touching, holding
and feeling things to understand concepts and obtain skills. People using this style may
express themselves by saying: “I have a good grasp of the point now” or “l feel | can relate
to it".

The VAK learning styles model has provided a base for some tests so that learners can

use the results to identify their preferred learning styles and then improve their abilities

by training themselves to use other senses for learning. This kind of test is presented in a

questionnaire format, with a number of scenarios in a general or particular context. Each item

offers three choices for learners to tick. For example, one of the tests, which is widely used

with 30 scenarios (www.businessballs.com/vaklearningstylestest.htm), includes a scenario
like:

When | operate new equipment | generally:

a) read the instructions first

b) listen to an explanation from someone who has used it before
c) go ahead and have a go, | can figure it out as | use it

Learners find out their preferred learning style(s) according to the sum of their choices for
each style. If there are more ticks on Type a) answers, it indicates that this learner is more of a
visual learner. If more ticks are on Type b), it indicates the learner prefers an auditory learning
style. If the ticks are mainly on Type c), it indicates a preference for the kinesthetic style of
learning.

The test has been very popular in Western countries, especially in schools to help learners to
identify their preferred learning styles. However, the VAK learning styles model and the test
have attracted a number of criticisms (eg Sharp et al. 2007). Some comments show concern
that the test results could be misleading to learners, because the test scenarios are context-



general and context-limited. It is difficult to generalize someone’s learning styles from a few
examples. Also, this kind of test might lead people to think that learning styles are rigid and
permanent learner preferences. Some point out that there is a lack of evidence to support
the claim that some people turn out to be certain types of learners.

Even though the VAK test has been widely used in the schools in the West, it is important to
be cautious when using such a test. It should not be used to label a person’s learning style,
but rather to identify some preferences in learning methods within the context given.

References:

Cassidy, S. (2004). Learning styles: an overview of theories, models and measures.
Educational Psychology. Vol 24, No 4, August. pp419-444.

Dunn, K., Dunn, R. & Price, G. E. (1975-1997). Learning styles inventory. Lawrence: Price
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Sharp, J. G., Byrne, J. & Bowker, R. (2007). The trouble with VAK. Educational Futures (e-journal
of the British Education Studies Association). Vol 1 (1), August. pp89-97.
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Photocopiable worksheet: How
do you prefer to learn English?

o

The following questionnaire is an example of scenarios written for this photocopiable sheet,
based on the VAK test for learners to identify their preferences in their learning styles,

visual, auditory or kinesthetic. The original tests cannot be used here due to copyright
regulations. However, there are many free VAK tests available for individuals online (eg www.
businessballs.com/vaklearningstylestest.htm).

The VAK learning styles model indicates that some people may have a preference for one
or two of these styles in their learning. It has been emphasized that everyone has a mixture
of different learning styles, or preferences in ways of learning in different contexts, as well
as different learning competences. This model is only a tool for individuals to identify their
overall preferences in learning, and may not apply accurately in certain specific learning

Teacher’s B

contexts.

The following scenarios give some examples about learning English. They do not represent
all situations.

1 When | read a new English text, | tend to
(a) read every word to understand the meaning of the text
(b) listen to the recording of the text to understand the text better
(c) copy the text so that | learn the text well
2 When | learn new words, | like to .
(a) look at the spelling and remember the spelling in my mind
(b) listen to the sound of the new words and remember the sound
(c) write down the spelling many times in order to learn the words
3 When | prepare for an English exam, | prefer to
(a) revise lots of lecture notes to remember the points
(b) have an oral discussion with my friends or talk to myself about the revision points
(c) make revision charts based on my notes and practise mock exam questions
4 Inan English class, | like to
(a) copy the notes from the lecturer
(b) listen to the explanation given by the lecturer
(c) make my own notes and try the things explained by the lecturer
5 Out of an English class, | often
(a) read intensively in order to prepare for the class
(b) use the language lab to practise listening and speaking for the class
(c) use role-play or do exercises in order to understand the content
6 Ifind it easier to remember English grammar
(a) when it is written down
(b) when it is explained to me orally
(c) when | do targeted exercises

Please write down the total number of (a), (b) and (c) that you have ticked:

(a)= (b)= (c)=
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Photocopiable worksheet: How do
you prefer to learn English?
(Answer sheet)

The following is only a brief guide for teachers to help Ss with the understanding of their
questionnaire results. If Ss are interested in finding out more about the VAK test, you may
advise Ss to read online the information provided earlier. Remember to warn them about the
weaknesses of the VAK test.

1 If a student has a higher score

1) for (a), it indicates that this student has a tendency to learn visually;

2) for (b), this student may prefer auditory learning, and

3) for (c), the student may like doing things and experiencing them during learning, ie
kinesthetic learning.

2 This does not mean that this person uses the preferred learning style all the time and for
all subjects.

3 If this student strongly believes that the results match well with his or her preferences
in English learning and would like to expand the capacity so that the learning becomes
even more efficient, there are free online exercises available for them to try other ways of
learning.

4 ltis likely that many of your Ss may use one or two or three ways of learning English at the
same time. It is good to encourage Ss to do so, since it is beneficial for more senses to be
involved in learning.

5 As with other guides to learning styles, it is always useful for Ss to try out styles which

they feel are not their main choices: Sometimes Ss express preferences for a style without
actually trying it out.
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